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An achievement motive is a significant predictor of achievement in many areas of work. Our
research aimed to determine whether it is possible, based on the achievement motive and its factors,
to predict the readiness of teachers for professional development and certain sub-factors of this
dimension. Also, through research, we tried to determine the predictive value of socio-demographic
variables: gender, years of service, type of school where teachers work and previous education,
motivation, achievement, and readiness of teachers for professional development. The research
was conducted on a sample of 452 primary and secondary school teachers, and the following
research instruments were used: Scale MOP 2002 (Francesko, Mihi¢, and Bala 2002) and Scale
SPR-N (Beara and Okanovi¢ 2010). The results have shown a relationship between the general
achievement motive and teachers' readiness for professional development. Multivariate analysis
of variance determined that the components of achievement motivation, such as setting and
achieving goals, competition with others, persistence, and orientation toward planning are
statistically significant predictors of certain aspects of teachers' readiness for professional
development. The research determined that the socio-demographic variable years of service
statistically significantly predict the motivation of teachers' achievements, while gender is a
significant predictor of teachers' readiness for professional development. Taking into account the
fact, that the professional development of teachers is one of the key elements of the quality of
education, the obtained results offer information about the foundations of professional development

and indicate the direction of the practical activities of experts in this area.
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INTRODUCTION

Challenges and changes that occur in all segments of life determine upbringing and
education as an important moment of facing new opportunities, and teachers as the
key bearers of these changes. In order to assume and develop their professional roles
and follow innovations in education, teachers must be open and ready for changes
and motivated for lifelong learning and continuous professional development
(Kostovi¢ 2008).

The term professional development of teachers implies increasing the teacher’s
awareness of what he/she does, how he/she does it and how he/she can improve it
(Bjeki¢ 1999). Tanci¢ (2022) emphasizes that professional development and profes-
sional growth are interconnected and cannot happen without each other.The profes-
sional development of teachers is a long-term transformative process of improving
the professional competences of teachers, and encompass both pre-service and in-
service, as well as formal, informal and non-formal education. Some authors define
it as a process of improving the knowledge, skills and abilities of teachers, whereby
the teacher is mostly responsible for the quality of his/her work (Kostovi¢, Sijakovié,
Oljaca 2011); yet, in the normative framework, it is considered as a process of the
development of teachers’ competences (Standardi kompetencija za profesiju
nastavnika i njihovog profesionalnog razvoja 2011). The most important function of
the professional development of teachers is changing themselves in order to more ef-
fectively change their work and positive effects in the teaching and educational
process (Krsti¢, Osmanovi¢ 2015). Therefore, the professional development of teach-
ers is usually regulated.

Authors who deal with this issue generally agree that studies of the professional
development of teachers, understood as the process of maturing a professional deci-
sion, are rare and not sufficiently broad-based. In this regard, theoretical-conceptual
analyzes of this area are leading in relation to empirical research (Tanci¢ 2022). Ear-
lier research (e.g. Bjeki¢ 1999) that dealt with motivation for work and professional
development of teachers found that active teachers love their profession, most teach-
ers would not change it, they rather emphasize elements of gratification of their needs
than elements of frustration of their needs, and for their work is primarily determined
by the intrinsic elements of the profession and the possibility of monitoring and par-
ticipating in the development of students. The same author determined that a suc-
cessful teacher is characterized by the following motivational components: higher
motivation for teaching, higher general work motivation, higher motivation by factors
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of intrinsic motivation, social support, job responsibility, opportunities for learning
and development (Bjeki¢ 1999). Teachers who are motivated by intrinsic motivation
factors do more than what the curriculum prescribes, and they perceive more recog-
nition from colleagues and superiors (Frase 2002). Also, research (Marusi¢ 2014;
Ovesni, Hebib, Radovi¢ 2019) has shown that teachers who were motivated by in-
trinsic motives, such as self-realisation and love for teaching when approaching this
vocation during their careers demonstrate more favourable characteristics of profes-
sional behaviour, are more active in the field of improvement, assess their commit-
ment and work ethic as higher, and feel more successful in their professional career
roles. Interest is the basis of motivation and continuous engagement of an individual
(Hidi 2006). This conclusion suggests the importance of intrinsic motivation for the
overall professional development of teachers. Teachers who are intrinsically interested
in the teaching profession invest more in their work and improvement, which im-
proves their skills as well as a sense of security and satisfaction in their professional
role (Marusi¢ 2014). Also, teachers expect their professional development to be in-
stitutionalized to a large extent, while realized in their immediate work environment,
and only a few independently create their own improvement activities; therefore, it
is necessary to build the readiness of teachers for further improving themselves, es-
pecially for self-education (Bjeki¢ 1999).

David McClelland and John Atkinson’s theory of achievement motivation (1948)
is particularly important for understanding motivation for professional improvement.
According to this theory, motivation is defined as the need to achieve results, which
is an acquired predisposition to strive for success. The result is defined as learning in
the environment in which a person lives, studies and works, and the manifestation of
achievement motives depends on environmental factors: recognition, support, respect,
material and other benefits. Therefore, motivation is a product of achievement mo-
tives, motives for social recognition and other motives acquired through socialization.
In the psychological sense, behaviour is motivated by achievement only if it tends to
its own evaluation of its effectiveness and that by facing the standards for what is
good that should be achieved or surpassed (Rheinberg 2004). Achievement motivation
is often defined as a permanent characteristic of personality and the desire for success
and the desire to avoid failure (McClelland and Atkinson 1948; according to Vizek
Vidovic¢ et al. 2014). Heckhausen (1989; according to Rheinberg 2004) emphasizes
the comparison of our activities with standards of high quality: achievement motiva-
tion is the effort to increase or maintain one’s effectiveness at a high level in all those
activities in which the standard of what is good is considered binding and the per-
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formance of which therefore it may or may not succeed. Reeve (2010; according to
Muratovi¢ 2019) points out that the theory of achievement motivation appeared to
actually explain how people react to performance criteria and why some people show
enthusiasm and approach behaviour, while some people show anxiety and avoidance
when faced with performance criteria. Therefore, our assessment of the probability
of achieving the desired success is important for achievement motivation. McClelland
(1985) states, that every motive is essentially an anticipation of pleasure. Anticipation
of'a more pleasant state than the current one or a less unpleasant state than the current
one acts as a basic driver of activity.

People with a developed achievement motive tend to choose moderately difficult
tasks: on the one hand, they like challenges, but on the other, they don’t like failure,
and therefore they will choose and set realistic tasks for themselves — neither too dif-
ficult, nor too easy (Atkinson 1957). These people are ready to take risks, but not ex-
cessive, but moderate. Also, a significant finding confirmed by research in our
community is that people with a high level of motivation are more inclined to plan
long-term and show better success in various long-term goals, and are therefore more
successful in school and achieve a higher level of education. Thus, high school stu-
dents who show a higher level of achievement motivation approach learning in a
strategic manner, and therefore achieve better results in learning (Muratovic¢ 2012).
For us, the result is also significant that people with a high achievement motive set
goals and tasks more clearly and in detail and are more specific about what is success
and what is failure. They are able to determine in much more detail what needs to be
done in certain stages of progress in order to achieve the ultimate goal (Francesko,
Mihi¢ and Bala 2002). Furthermore, research conducted by Bipp, Steinmayr and
Spinath (2008) have shown that individuals who express a high motivation for
achievement to a greater extent set goals aimed at developing competencies and mas-
tering tasks.

Achievement motive in teachers supports the improvement of teachers perform-
ance — for example, research of Padalia and Nurochmah (2022) showed that achieve-
ment motivation determines 13,9% of variation in teacher performance; other research
showed that teacher’s competencies and their achievement motivation influence
teaching performance significantly through variable of creativity (Fatmasari, Laksana
Budi, Mardiana and Misnawati 2017).

McMillan, McConnell and O’Sullivan (2016) developed a model that offers a
comprehensive view of intriguing and inhibiting factors of teachers’ motivation for
continuous professional development at three levels: personal, school, and systemic.
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The authors indicate the importance of intrinsic motives that encourage teachers to
professional development in order to satisfy their personal and/or professional needs.
Investigating the influence of personal and contextual factors of teachers’ participation
in various forms of professional development, Kwakman (2003; according to Tanci¢
2022) found a more significant influence of personal factors compared to contextual
factors. Similar results were obtained by Zhang, Admiraal and Saab (2021) in an
effort to explain the differences in teachers’ motivation to participate in different
forms of professional development. The results of the aforementioned research indi-
cated a more significant influence of the teacher’s personal factors (assessment of
self-efficacy, previous experience of the teacher in professional development activi-
ties) compared to the factors of the school context (interpersonal relations and school
policy). Most teachers see the connection between continuous and planned profes-
sional development on the one hand, and professionalism, teaching quality and pro-
fessional self-satisfaction on the other (Beara 2006). The results of the research
conducted by Krsti¢ and Osmanovi¢ (2015) have shown that teachers who were more
involved in various types of professional development, are more motivated for pro-
fessional development and professional progress.

Work motivation of teachers is the process of stimulating action, supporting ac-
tivities and regulating complex work activities in educational work. We will present
some research that give better insight into the work motivation of teachers:

* Sylvia and Hutchinson (1985) singled out the following factors in this psycho-
logical category for teachers: social factor (satisfaction/dissatisfaction with
social aspects of the work situation and collegial support), relationship with
superiors (i.e. satisfaction/dissatisfaction with them), intrinsic factor (i.e.
satisfaction/dissatisfaction with these work factors), job responsibility
(satisfaction/dissatisfaction with the responsibility that the teaching profession
sets), opportunity for learning and development (satisfaction/dissatisfaction with
opportunities for further professional development, for learning and
development), and the job security and scope of duties factor (satisfaction/dis-
satisfaction with this aspect).

Geijseli et al. (2009) found that teachers with a strong belief in their own abilities
to organize and carry out certain tasks showed more enthusiasm and passion for
learning and were more involved in professional development activities
compared to teachers with a low perception of self-efficacy.

Petrovi¢ (1991; 1992), Petrovi¢-Bjeki¢ (1997) found that teachers who are more
motivated to teach are more successful in teaching.
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 Highly motivated teachers prefer to participate in educational reform and show
a high willingness and openness to implement innovations in their own teaching
practice (De Yesus and Lens 2005; Deri¢, Malini¢, Sefer 2017).

* Teachers with more years of servicewere less motivated for professional deve-
lopment compared to teachers at the beginning of their career. This is
understandable given the expressed need of teachers at the beginning of their
careers to acquire and improve their own teaching competencies. Also, the
obtained result suggests the need for the organization of professional develo-
pment activities that will be challenging enough for teachers with many years
of experience and represent a real opportunity for acquiring and improving the
necessary knowledge, skills and abilities (Hildebrandt and Eom 2011; Zhang,
Admiraal, Saab 2021).

According the authors’ awareness, there are few studies of the development and
structure of the achievement motive among teachers in schools in our region, while
this motive has been investigated in several studies among students. In the research
carried out by Salaj-Francesko, Kodzopelji¢ and Mihi¢ (2002) on a sample of 382
adult respondents, gender differences were determined in terms of the degree of ex-
pression of the achievement motive as a whole, but statistically significant differences
were determined in the components of persistence in achieving goals and goal
achievement as a source of satisfaction. The determined difference has shown that
females see goal achievement as a source of satisfaction to a greater extent than males,
and that they are more persistent in achieving their goals compared to males. Regard-
ing the educational level, differences were observed only in the aspect of the achieve-
ment motive, which refers to competition with others. Respondents with a lower
educational level and age had a greater tendency towards this way of expressing mo-
tivation for achievement.

From these numerous considerations arises the need to investigate certain aspects
of teacher motivation, which almost all would have as its ultimate goal not only the
determination of regularity and empirical indicators of phenomena, but also concrete
guidelines and recommendations for management in education.
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RESEARCH METHODOLOGY
Subject of research

The research deals with determining the relationship between achievement motivation
and readiness for professional development of teachers. Regarding the achievement
motive, the degree of development of the general achievement motive among teachers
was examined, as well as the structure of the achievement motive (through 4 factors
operationalized by the MOP 2002 scale: competition with others, persistence in
achieving the goal, achievement of goals as a source of satisfaction and orientation
towards planning). These dimensions were treated as predictors of readiness for pro-
fessional development of teachers. We operationalized the variable “readiness for pro-
fessional development” in accordance with the research findings of Beara and
Okanovi¢, (2010) through five sub-factors: external motivation for improvement,
awareness of the importance of improvement for the teaching profession, awareness
of the importance of improvement for the quality of teaching, monitoring of modern
achievements and self-initiative for improvement Accordingly, we decided to collect
data on readiness for professional development using the SPR-N Beara and Okanovi¢
(2010) scale.
In short, in this paper we tried to answer the following basic questions:

1. Does the achievement motive significantly predict teachers’ willingness to
develop professionally and what is the structure of the predictive relationships
between the sub-factors of both variables?

2. Are there significant differences between different subgroups of teachers (by
gender, years of service, type of school where they work, previous education)
in terms of the development of achievement motives and readiness for profe-
ssional development?

The draft of the research is correlational and exploratory, given that there is not
enough data on the dependent variable of readiness for professional development.
The research is transversal in terms of the time criterion.

The aim of the research

The main aim of the research was to determine whether the readiness for professional
development and certain sub-factors of this dimension can be predicted based on the
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motive of achievement and its individual factors. Accordingly, we will investigate
whether Competition with others, Persistence in achieving a goal, Goal setting as a
source of satisfaction and Orientation towards planning are predictors of Readiness
for professional development and it’s sub-factors (External motivation for improve-
ment, Awareness of the importance of training for the teaching profession, Awareness
of the importance of training for the quality of teaching, Self-initiative for improve-
ment and Monitoring of modern achievements).

Research hypotheses

H1- we assume that the achievement motive is a statistically significant predictor
of teachers’ readiness for professional development, that is, that teachers with a more
pronounced achievement motive will show a greater willingness to improve profes-
sionally.

H2 - we assume that the years of service are a statistically significant predictor of
achievement motivation and readiness for professional development of teachers,
while gender, type of school they work in and previous education do not have that
predictive value.

Sample of respondents

The research sample consisted of 452 respondents of both genders (78% of whom
are females), primary and secondary school teachers in Vojvodina; 57% of respon-
dents are younger than 45. In terms of years of experience, 182 respondents or 42,6%
are in the category of 0 to 10 years of experience in education, 114 or 26,7% have 11
to 20 years of experience and 131 respondents or 30,6% have over 21 years of expe-
rience. 66% of teachers from the sample completed their initial education at “teach-
ing” faculties, that is, they passed pedagogic-psychological-methodical subjects. 37%
of teachers from the sample are employed in secondary vocational schools, 33% in
elementary schools and 30% in gymnasiums.

Instruments
The following instruments were used in the research:

- Scale MOP 2002 (Francesko, Mihi¢, Bala 2002). The scale consists of 55 items
in the form of a five-point Likert-type scale. The metric characteristics of this scale
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are very good: high reliability (value of the Alpha-Cronbach reliability coefficient is
0,91) and representativeness of the statements (normalized KMO 0,92). Four factors
(36,80% of the total variance) were extracted: the first factor is a person’s tendency
to be more successful than other people (e.g., “I tend to be ahead of others in every-
thing”). The second factor is defined as persistence in achieving the goal (“/ always
persist in achieving my goal”). The third factor refers to achieving the goal as a source
of satisfaction ( “Successfully completed work is the greatest reward for me”). The
fourth factor indicates an orientation towards planning (“/ plan everything in advance
in order to achieve better results ). A second-order factor analysis identified a general
factor with which all four primary factors have a high positive correlation (from 0,52
to 0,84), which was called the motive of general achievement.

- Scale SPR — N (Beara and Okanovi¢ 2010). The scale has 17 items with good
psychometric characteristics. Through factor analysis (principal components method
with Promax oblique rotation), a five-factor interpretable structure was extracted,
which explained 60,19% of the variance (Beara and Okanovi¢ 2010). The selection
of five factors was made on the basis of the Kaiser-Gutman criterion and the Scree
plot. The reliability of the scale as a whole is high (Alpha-Cronbach reliability coef-
ficient is 0,83). The five subscales that represent the factors also meet the reliability
criterion. Those are following subscales: 1. External motivation for improvement; 2.
Awareness of the importance of training for the teaching profession; 3. Awareness of
the importance of training for the quality of teaching, 4. Monitoring of modern
achievements and 5. Self-initiative for improvement. Consistently positive intercor-
relations of factors 2, 3, 4 and 5 indicate that this set of factors forms a compact whole
that we can recognize as “intrinsic factors of motivation for professional develop-
ment”. The significant negative correlation of factors 2, 3, 4 and 5 with the first factor
(“external motivation for professional development”) also speaks in this direction. A
significant correlation was obtained between those components. This indicates that
they form a common factor of the second order - general readiness for professional
development.

RESULTS WITH DISCUSSION

Table 1 shows a statistically significant relationship (Pearson’s correlation coefficient)
between the general factor of readiness to improve and the general factor of achieve-
ment motivation.
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Table 1. Correlation of readiness to improve and achievement motivation

Variables

N

r

P

Readiness to improve,
Achievement motivation

452

A47*

.000

The results in Table 1 indicate a high and significant correlation between the pre-
dictor - the general achievement motive and the criterion - readiness for professional
development (p < .001). This would mean that by measuring the degree of signifi-
cance of achievement motivation, it would be possible to predict how much a teacher
is ready to improve professionally, and that those teachers who have the achievement
motive as a personality trait will also show a marked readiness for professional de-

velopment during their teaching career.

In order to deepen this analysis, we applied the MANOVA technique in which we
treated the individual components of the SPR-N and not the total score as criterion
variables. This gave us a more detailed insight into the connections between all com-
ponents measured by MOP 2002 and SPR-N. MOP 2002 components were treated

as continuous predictors.

Table 2. MANOVA, predictor significance

Effect Wilks' Lambda F df Error df P
MOP2002-Setting and achieving goals 963 3.196 5 418 .008
MOP2002-Competition with others .899 9.342 5 418 .000
MOP2002-Persistence .862 13.334 5 418 .000
MOP2002-Planing 970 2.621 5 418 .024

Table 2 shows that all four components measured by the MOP2002 scale are sig-
nificant predictors of the components of readiness for professional development, at

a significance level of p=.000.

Table 3. MANOVA, significance of the model

Model

RZ

SS df MS F p

External motivation for improvement 126 53.67 4 13.41 15.209 .00
Awareness of the importance of training for the teaching 165 70.18 4 17.54  20.809 .00
profession

Awareness of the importance of training for the quality of 074 3145 4 7.86 8.410 .00
teaching

Monitoring of modern achievements 231 9856 4 2464 31.758 .00
Self-initiative for improvement 110 47.04 4 11.76 ~ 13.097 .00
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Table 3 shows that all the components of readiness for professional development
can be predicted based on the components measured by MOP 2002. More details on
how the components of MOP 2002 are connected with the components of readiness
for professional development are given in Table 4, which shows the univariate effects
of the predictors (of MOP 2002 components).

Table 4. MANOVA, univariate predictor effects

Predictor Criterion SS Df MS F P Beta
External motivation for 217 1 217 246 620  -.035
improvement

MOP-Setting Awareness of the importance of 11.413 1 11413 13536 .000 .171
and achieving  training for the teaching

goals profession
Awareness of the importance of 425 1 425 454 501 303
training for the quality of teaching
Monitoring of modern .002 1 .002 .003 955 -.089
achievements
Self-initiative for improvement 1.737 1 1.737 1.935 165 251
External motivation for 7.810 1 7.810 8.852 .003 137
improvement
MOP- Awareness of the importance of 5.044 1 5.044 5982 .015 .035
Competition training for the teaching
with others profession
Awareness of the importance of 428 1 428 458 499 -.058
training for the quality of teaching
Monitoring of modern 21.383 1 21383 27559 .000 -.048
achievements
Self-initiative for improvement 440 1 440 489 485 .040
External motivation for 20.681 1 20.681 23.440 .000 -.108
improvement
Awareness of the importance of 272 1 272 323 570 -.176
MOP- training for the teaching profession
Persistence Awareness of the importance of 2.609 1 2.609 2.790 .096  .004
training for the quality of teaching
Monitoring of modern 26.274 1 26274 33.863 .000 .282
achievements
Self-initiative for improvement 20.556 1 20.556 22.892 .000 .341
MOP-Planing  External motivation for 2.065 1 2.065 2340 127 -.047
improvement
Awareness of the importance of .892 1 .892 1.058 304  .098
training for the teaching profession
Awareness of the importance of 8.145 1 8.145 8.712 .003 -.040
training for the quality of
teaching
Monitoring of modern 570 1 .570 734 392 302
achievements
Self-initiative for improvement 3.251 1 3.251 3.621  .058 -.111

The results presented in 7able 4 indicate that setting and achieving goals as a
source of satisfaction is a significant predictor of awareness of the importance of
training, which means that the higher the tendency towards setting and achieving
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goals, the higher the awareness of the importance of training for the teaching profes-
sion. All other components of readiness for professional development are insignifi-
cantly related to the first component of achievement motivation, which means that
the result of measuring this dimension cannot predict all components of readiness for
professional development except awareness of the importance of training for the
teaching profession. This MOP 2002 component has a negative (insignificant) rela-
tionship only with the monitoring of modern achievements component, which can be
understood as interest in the development of one’s subject or field, but also as interest
in the development of teaching methodical practice (items that make up this factor
indicate both of these dimensions).

It is evident, from 7able 4, that competition with others has a positive significant
correlation with the components of external motivation for improvement and aware-
ness of the importance of improvement for the teaching profession, which means that
people who are motivated by competitive motives also expect to a greater extent some
kind of “arbitration” from the outside about to how successful they are (by the CEO,
for example). External incentives are measurable and visible (number of hours, pro-
motion, praise...) and can be compared with others based on them. The connection
with the awareness of the importance of training for the teaching profession may in-
dicate that competitive teachers try to prove themselves within the framework of their
profession, but perhaps also to overcome the framework of their profession, i.e. to
improve the profession through their advancement and comparison with others and
thereby achieve some wider social recognition — both of the profession and of them-
selves. The significant negative correlation of competition with others with the com-
ponent of monitoring modern achievements may indicate that people who have an
aspiration to compete with others are less important to the intrinsic value of new pro-
fessional and methodical knowledge, i.e. that they are less interested in the contents
of the professional development program itself.

Persistence, as a component of achievement motivation, has a negative relation-
ship with the component of external motivation for improvement, which can be in-
terpreted by different individual meanings of hedonism. On the one hand, the source
of satisfaction can be in situations that lead to immediate reinforcement and imme-
diate need satisfaction, such as external incentives. On the other hand, the source of
satisfaction can be the achievement of a goal, which implies a prior long-term invest-
ment of effort, persistent work and a person’s readiness for delayed gratification, so
that later reinforcement produces a greater and longer-lasting effect (Salaj-Francesko,
Kodzopelji¢, Mihi¢ 2002). Persistence has a significant positive relationship with the
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components of monitoring modern achievements and self-initiatives for improvement,
which may indicate that these people are more independent and interested in innova-
tions in their profession and that they are therefore ready to work persistently and in-
dependently on their professional development. Taken together, we could point out
that persistence is a good predictor of intrinsic motivation in professional develop-
ment, which also implies a greater readiness for self-education and self-leadership.

Orientation towards planning, as shown by the results of our research, is signifi-
cantly and negatively correlated only with the awareness of the importance of training
for the quality of teaching, which can also be interpreted by the peculiarity of the
teaching job itself, which implies a lot of teaching planning (goals, outcomes, teaching
areas, unit, teaching method), but also planning at the school level (developmental
planning, self-evaluation plan, etc.). The established negative correlation indicates
that people who are “good planners” may not go further in considering what else con-
stitutes the quality of teaching, but are content with the fact that their teaching and
other activities are well planned and therefore of sufficiently high quality.

In order to determine whether there are significant differences between subgroups
of respondents, i.e. what is the significance of certain socio-demographic variables
such as gender, years of experience in education, type of school where they work and
previously graduated college, and in terms of achievement motivation and readiness
for professional development, we applied the method analysis of variance (ANOVA).
We treated socio-demographic variables as categorical predictors, and as criteria the
general motivation for achievement (7able 5 and Graph 2) and readiness for profes-
sional development (7able 6 and Graph 3).

Table 5. The effects of socio-demographic variables on the general achievement motive

Effect SS Df MS F p
Type of School .566 2 283 1.770 172
Type of College .028 1 .028 174 677
Years of service 1.454 2 727 4.544 011
Gender 367 1 367 2.293 131
Type of School * Type of College 323 2 161 1.008 .366
Type of School * Years of service .163 4 .041 254 907
Type of School * Gender 264 2 132 .824 439
Type of College * Years of service 334 2 167 1.045 353
Type of College * Gender 419 1 419 2.621 .106
Years of service* Gender 417 2 209 1.304 273

Considering the different demographic categories included in the research, there
are no significant differences in the degree of achievement motivation among teach-
ers.Only the years of service showed to be a predictor of MOP, p=.011, in the sense
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that people in the middle of their careers have a decline in achievement motivation
(Graph 2).

Graph 2. Differences in the general motive of achievement

with regard to the years of service

I I I
0-10 years 11-20 years 21-30 years

At the beginning of their career, teachers have a strong need to acquire and im-
prove their own teaching competencies. The decline in achievement motivation in
the middle of their career can be explained by the fact that teachers are mostly fe-
males, who in the middle of their career give priority to the realization of some other
roles, such as motherhood, and also the same could be said for fathers. At the begin-
ning of a career, it is necessary to “prove yourself”, and therefore the motivation for
achievement is higher. In the later phase of the career, when the children grow up, it
is again relevant to give one’s best in professional roles, therefore we believe that
this is the reason for the increase in the achievement motive measure among more
experienced teachers.

Table 6. Effects of socio-demographic variables on readiness for professional development

Effect SS Df MS F P
Type of School 157 2 .078 354 702
Type of College 273 1 273 1.236 267
Years of service 213 2 107 482 618
Gender 837 1 .837 3.787 .050
Type of School * Type of College .845 2 422 1.911 .149
Type of School * Years of service .626 4 156 708 .587
Type of School * Gender 208 2 .104 470 .625
Type of College * Years of service 322 2 .161 728 483
Type of College * Gender .065 1 .065 293 .589
Years of service* Gender 301 2 150 .681 507
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There are no statistically significant differences in terms of teachers’ readiness for
professional development with regard to the type of school they work in, years of
service and previous education. The only significant difference (p =.05) is observed
in the gender variable, which speaks in favor of the fact that female teachers are read-
ier to improve professionally than male teachers (7able 6).

Graph 3. Teachers’ readiness for professional development - gender differences
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The result obtained on the observed gender differences is in accordance with the
results of the research conducted by Tanci¢ (2022), where it was also established that
female teachers expressed a greater willingness to improve professionally than their
male colleagues.

CONCLUSIONS AND IMPLICATIONS

The concepts of motivation for work, motivation for quality as well as motivation
for professional development are of particular importance for understanding the be-
havior of teachers as well as the interrelationships between psychological dimensions
and performance of teachers in their daily work in teaching. At the same time, teach-
ing should not be viewed only as a process in which students acquire and build know-
ledge, skills and attitudes, but also as a teacher’s work, in which she/he can and should
realize themselves as professionals and satisfy their own needs.

The results of our research allowed us to draw the conclusion that the teachers
with a more pronounced achievement motive show greater readiness for professional
development during their teaching career. The conducted research could point towards
answers to the questions of the structure of predictive relationships between the sub-
factor of the achievement motive and readiness for professional development. Mul-
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tivariate analysis of variance have shown that the component of achievement moti-
vation, setting and achieving goals, is a statistically significant predictor of awareness
of the importance of training and development for the teaching profession, the com-
ponent of competition with others is a statistically significant predictor of external
motivation for improvement, awareness of the importance of improvement, while a
statistically significant but negative correlation with the monitoring of modern
achievements component. Persistence, as a component of achievement motivation,
has a negative relationship with the component of readiness for professional devel-
opment, external motivation for improvement, and a positive relationship with the
components of monitoring modern achievements and self-initiative for improvement.
The last component of achievement motivation, orientation towards planning, sta-
tistically significantly negatively correlates with the awareness of the importance of
training for the quality of teaching. When it comes to the variables that make a sig-
nificant contribution to the prediction of achievement motivation, statistical signifi-
cance was determined with regard to years of service. The results have shown a
decline in the achievement motive in the middle of the teaching career. Teachers from
our sample, regardless of years of service, type of school where they work and pre-
vious education, show equal readiness for professional development. The difference
was determined only in relation to the socio-demographic variable gender, where fe-
male teachers expressed a higher degree of readiness to improve professionally than
their male colleagues.

The obtained results hold the potential to indicate the direction of action in edu-
cational practice. It is extremely important for school management to know the mo-
tivation profile of its employees, because the quality of teaching directly depends on
the degree of motivation, as well as on its direction and intensity. Furthermore, the
obtained results suggest the need to organize professional development activities that
will be sufficiently challenging for all teachers, regardless of years of service, and
represent a real opportunity to acquire and improve the necessary knowledge, skills
and abilities. In order for teachers to develop more successfully professionally, be
more competent and satisfied at work, it is advisable for the management and deci-
sion makers in education to take into account what motivates the teachers to develop
and how they strive to achieve their needs and desires in the work environment. Ac-
cording to the theory of achievement motivation, people with a pronounced achieve-
ment motive tend to evaluate their effectiveness by facing the standards for what is
good that should be achieved or overcome. This is in accordance with the quality
standards in the modern school, because the teacher is expected to assume the role of
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a “reflective practitioner” who him/herself regulates, manages and evaluates his/her
work based on quality standards and takes actions to improve it. We believe that suc-
cessful management in schools should first of all intervene on an intrinsic set of fac-
tors and enable teachers to express the motive of achievement, first of all by enabling
and encouraging professional development, raising the level of responsibility assumed
by the teacher, enabling self-initiative for professional development, providing chal-
lenging situations in teaching practice as well as nurturing a climate of support for
professional development, high expectations and trust in teachers (Beara 2009). The
results of this research indicate that the majority of teachers want to effectively and
creatively contribute to the achievement of valuable goals, both their own and the ed-
ucational goals of the school, i.e. they have a pronounced orientation towards setting
and achieving goals as a source of satisfaction, and we believe that this should be
supported in the right way in schools. If it is possible for them, teachers will respon-
sibly apply self-direction, self-leadership and self-management in the achievement
of worthwhile goals and for the fulfilment of which they have support managers. This
shows the result that the teachers have strong dimensions of persistence and planning
in achieving the goal, within the achievement motive. In order to achieve the set goals,
teachers are largely aware of the need to develop professionally. Therefore, enabling
professional development (by removing negative and strengthening positive factors
of motivation for professional development, such as providing constructive feedback
for improving and applying what has been learned, recognizing progress, etc.) can
further strengthen this readiness among teachers.

Our research results, as well as those of other authors, which we present in the
paper, shed light on the important issues of motivating teachers for continuous pro-
fessional development and improvement. We hope that our research will contribute
to a better understanding of the relationship between achievement motivation and
teachers’ readiness for professional development, and serve as inspiration or a starting
point for new research in this area.
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MOTIV POSTIGNUCA KAO PREDIKTOR SPREMNOSTI
ZA PROFESIONALNI RAZVOJ NASTAVNIKA

Sazetak:

Motiv postignuca predstavlja znacajan prediktor uspjeha u mnogim podru¢jima rada. Cilj naSeg
istrazivanja bio je utvrditi da li se na osnovu motiva postignuca i njegovih pojedinih faktora moze
predvidjeti spremnost nastavnika za profesionalni razvoj i pojedini subfaktori ove dimenzije. Takoder,
istrazivanjem smo nastojali utvrditi prediktivnu vrijednost sociodemografskih varijabli: spol, duzina
trajanja radnog staza, vrsta $kole u kojoj rade i prethodno obrazovanje, motivacija postignuca i spremnost
nastavnika na profesionalni razvoj. Istrazivanje je sprovedeno na uzorku od 452 nastavnika osnovnih i
srednjih skola, a od instrumenata su koristeni Skala MOP 2002 (Francesko, Mihi¢ i Bala 2002) i Skala
SPR — N (Beara i Okanovi¢ 2010). Rezultati su pokazali povezanost izmedu opSteg motiva postignuca
i spremnosti nastavnika za profesionalni razvoj. Multivarijatnom analizom varijance utvrdeno je da su
komponente motivacije postignuca: postavljanje i ostvarivanje ciljeva, takmicenje sa drugima, istrajnost
i orijentacija ka planiranju statisti¢ki znacajni prediktori pojedinih aspekata spremnosti nastavnika za
profesionalni razvoj. Istrazivanjem je utvrdeno da sociodemografska varijabla duzina trajanja radnog
staza statisti¢ki znacajano prediktuje motivaciju postignuéa nastavnika, dok je spol znacajan prediktor
spremnosti nastavnika za profesionalni razvoj. Uzevsi u obzir ¢injenicu da je profesionalni razvoj
nastavnika jedan od kljuénih elemenata kvalitete obrazovanja, dobijeni rezultati nude informacije o

osnovama profesionalnog razvoja i ukazuju na smjer prakti¢nog djelovanja struénjaka u ovom podrucju.

Kljuéne rijefi: motiv postignuéa; profesionalni razvoj nastavnika; spremnost nastavnika za

profesionalni razvoj; motivacija za rad
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